Pupil Premium Strategy Statement September 2025 -  August 2026
The Cathedral School of  St Peter and St John RC Primary
Growing together in God’s loving family, we support, challenge and inspire  to be the best that we can be 
Curiosity – Aspiration – Resilience drivingtosuccess 
 
This statement details our school’s use of pupil premium (and recovery premium for the2023to 2025 academic year) funding to help improve the attainment of our disadvantaged pupils. 
 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
 
  
School Overview 
 
	Detail 
	Data 

	School name 
	The Cathedral School of St 
Peter and St John RC 
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Funding Overview 

 
	Detail 
	Amount 

	Pupil premium funding allocation April 2025 – August 2025
	£

	Sept 2025– March - 2026
	£

	Pupil premium funding carried forward from previous years (enter £0 if not applicable) 
	£

	Total budget for this academic year 
 
	£


 
 
Statement of intent 
Here at The Cathedral School of St Peter and St John RC Primary, our intention is that all pupils, irrespective of their background or the challenges they face, make good progress and achieve high attainment across all subject areas. The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal, including progress for those who are already high attainers. We will consider the challenges faced by vulnerable pupils, such as those who have a social worker. The activity we have outlined in this statement is also intended to support their needs, regardless of whether they are disadvantaged or not. High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the nondisadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers. Our strategy will continue to consider where additional support is required for pupils whose education and wellbeing were impacted by the COVID-19 pandemic, notably through high quality intervention and support for those whose education has been worst affected. Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we have adopted complement each other to help pupils excel. To ensure they are effective we will: · ensure disadvantaged pupils are challenged in the work that they’re set · act early to intervene at the point need is identified · adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve

 The key principles of our strategy: 
• Mental health and Well-being are improved for all pupils
 • High quality teaching 
• Disadvantaged pupils are provided with opportunities for enrichment Whilst our strategy adopts the recommended EEF tiered approach we recognise that it will, inevitably, vary from year to year as the school’s and children’s priorities change. We will focus on a small number of strategies that commensurate with our school development plan
We also recognise that not all pupils who are socially disadvantaged are registered or qualify for free school meals. We reserve the right to allocate the Pupil Premium funding to support any pupil or groups of pupils the school has legitimately identified as being socially or educationally disadvantaged. By this we mean that some families just do not qualify for free school meals. Some children who live within families where both parents work long hours do not have allocated time to spend with their children at home as they would normally do. 
Pupil premium funding will be allocated following a needs analysis which will identify priority classes, groups or individuals. Limited funding and resources mean that not all children receiving free school meals will be in receipt of pupil premium interventions at one time, however all eligible pupil premium children will receive what they need. 
 
Challenges 
This details the key challenges to achievement that we have identified among our disadvantaged pupils. 
 
	Challenge Area 
	Detail of challenge 

	1
Early talk
	· Assessments such as Wellcomm and the Reception Baseline, alongside observations and pupil discussions, highlight significant oral language and vocabulary deficits in disadvantaged pupils from Nursery through KS2.
· These gaps are more pronounced compared to peers, impacting pupils’ ability to access the curriculum fully and hindering future attainment, particularly in English.
· Research (DfE Best Start in Life, OFSTED English Research Review) confirms that early oral language skills are foundational for literacy development and later academic success.

	2
Reading
	Assessments, observations, and discussions with pupils suggest disadvantaged pupils generally have greater difficulties with reading than their peers. On entry to Nursery class – the majority of our disadvantaged pupils arrive below age-related expectations compared to other pupils. This gap narrows but remains significant to the end of KS2

	3
GRAPS
	Internal and external assessments indicate that attainment in grammar, punctuation and spelling are significantly below that of non-disadvantaged pupils.

	4
Health and Wellbeing
	Our assessments, observations and discussion with pupils and their families have identified social and emotional issues for many pupils notably due to a lack of enrichment opportunities. These challenges particularly affect our pupil premium children including their attainment as they lack experience.

	5 
Cultural Capital

	Pupil voice suggests that pupils have a narrow experience of life outside of the school – low cultural capital

	6
Writing
Handwriting
spelling
	· Many disadvantaged pupils enter KS1 with underdeveloped oral language, vocabulary, phonics, and fine motor skills, which impact writing development.
· Pupils often struggle with transcription skills (handwriting and spelling), which are essential for fluent writing.
· Lack of explicit teaching and sufficient practice in handwriting and spelling leads to persistent errors and reduced writing fluency.
· Writing develops more slowly than reading; pupils need to rehearse and master what they want to say, phonics, spelling, and letter formation before writing independently.
· Early demands for lengthy writing can cause cognitive overload, damaging motivation and stamina.
· overuse scaffolding and editing, rushing pupils into complex writing before they have mastered foundational skills.
· Insufficient time and opportunity for oral composition limit pupils’ ability to plan and construct sentences effectively.
· Lack of cohesion, with handwriting often not taught explicitly beyond phonics lessons.
· Limited use of dictation and other transcription practice to build automaticity without overloading working memory.


	7)
Pupils PP and SEN
	· Pupils with SEN often have compounded difficulties with transcription skills, including handwriting and spelling, which overload working memory and hinder composition.
· These pupils may struggle with the physical aspects of writing (letter formation, grip, posture) and phonological skills needed for spelling.
· Lack of fluent transcription skills limits pupils’ ability to focus on higher-order writing processes such as planning, sentence construction, grammar, and vocabulary use.
· Pupils with SEN may require more time and targeted support to master foundational writing skills.
· Overuse of scaffolding and premature demands for complex writing tasks can mask underlying skill gaps.
· Limited opportunities for oral composition reduce pupils’ ability to plan and construct coherent writing.
· COVID-19 restrictions have exacerbated writing stamina issues, leading to increased need for intervention in KS2.
· Writing curricula may lack cohesion, with handwriting often insufficiently taught beyond phonics lessons.

	8)
Mental mathematics - fluency
	· Disadvantaged pupils often start school with less exposure to foundational mathematical knowledge, including number facts, vocabulary, and symbols.
· Gaps in early mathematical knowledge and fluency can widen over time, affecting access to more complex mathematical concepts.
· Many pupils, including those with SEND, struggle to achieve automaticity in mental arithmetic, leading to cognitive overload during problem-solving.
· There is a wide attainment spread and a long tail of underachievement in mathematics, with many disadvantaged pupils underperforming.
· Balancing curricular approaches that enable pupils to keep up with peers and reactive interventions for those who fall behind is challenging.
· Higher-achieving disadvantaged pupils may not receive sufficient challenge or enrichment to extend their mathematical skills.



 
This explains the outcomes we are aiming for by the end of our current 3-year strategy plan, and how we will measure whether they have been achieved. 
 
	Intended outcome 
	Success criteria 

	1)
· Disadvantaged pupils will demonstrate measurable improvement in oral language skills and vocabulary from Nursery through KS2, narrowing the gap with their peers as evidenced by assessments such as Wellcomm and the Reception Baseline.
· Pupils will engage confidently in spoken language activities across the curriculum, showing enhanced ability to articulate thoughts and participate in discussions.
· Early language interventions (e.g., Nuffield Early Language Intervention) will lead to accelerated progress in oral language acquisition, with disadvantaged pupils making at least four months additional progress in Reception.

	· Disadvantaged pupils demonstrate significant and measurable improvement in oral language skills and vocabulary from Nursery through KS2.
· Progress is evidenced through validated assessments such as Wellcomm and the Reception Baseline.
· The oral language gap between disadvantaged pupils and their peers narrows progressively over time.
· Pupils engage confidently and actively in spoken language activities across the curriculum.
· Pupils show enhanced ability to articulate thoughts, participate in discussions, and use new vocabulary accurately.
· Teachers observe increased oral participation and communication skills during lessons.
· Implementation of evidence-based early language interventions (e.g., Nuffield Early Language Intervention - NELI) leads to accelerated progress.
· Disadvantaged pupils in Reception make at least four months additional progress in oral skills compared to baseline measurements.
· Language screening is systematically used to identify pupils needing additional support, ensuring timely intervention.



	2}
· The attainment gap in reading between disadvantaged pupils and their peers will significantly reduce by the end of KS2.
· Increased proportion of disadvantaged pupils meeting or exceeding age-related expectations in reading fluency and comprehension.
· Enhanced pupil confidence and motivation in reading, contributing to improved overall academic achievement.

	· Disadvantaged pupils make consistent and sustained progress across English and maths, narrowing attainment gaps with their peers.
· Pupils achieve standards broadly in line with national averages by the end of each key stage.
· Gaps in foundational knowledge and skills are identified early and closed swiftly through targeted teaching and interventions.
· Attendance rates for disadvantaged pupils improve to meet or exceed national averages.
· Persistent absence rates among disadvantaged pupils reduce significantly.
· Pupils demonstrate high levels of engagement and motivation in learning activities.
· Disadvantaged pupils show improved confidence, resilience, and positive relationships with peers and staff.
· Behaviour supports effective learning, with reductions in exclusions and behavioural incidents.
· Pupils benefit from social-emotional learning programmes and pastoral support.
· School leaders use performance data effectively to track pupil progress, evaluate strategies, and identify learning needs.
· Strong, clear, and visionary leadership engages all staff in a shared commitment to high standards for disadvantaged pupils.
· The school collaborates with other schools and community partners to enhance support for disadvantaged pupils, including transition support.
· Teachers and staff consistently hold high expectations for all pupils, regardless of background or need.
· Pupils’ successes and aspirations are celebrated and nurtured, promoting a positive learning culture.
· Strong partnerships exist between school, families, and communities, fostering parental engagement and support for learning.
· Disadvantaged pupils access a broad and enriching curriculum that builds knowledge, skills, and cultural capital.
· Pupils participate in a wide range of enrichment activities that enhance learning and personal development.

	3)
· Disadvantaged pupils will demonstrate improved attainment in grammar, punctuation, and spelling by the end of KS2, narrowing the gap with their peers.
· Increased confidence and accuracy in applying GPS skills within writing tasks.
· Enhanced progression in writing outcomes linked to stronger GPS knowledge.


	· Disadvantaged pupils demonstrate significant improvement in GPS attainment by the end of KS2.
· The attainment gap in GPS between disadvantaged pupils and their non-disadvantaged peers narrows substantially.
· Measurable progress is evident through internal and external assessments.
· Pupils develop broad vocabulary and communication skills that support reading comprehension and writing quality.
· Pupils show increased confidence in applying GPS skills independently and accurately within a range of writing tasks.
· Pupils demonstrate understanding and correct use of key grammatical concepts, punctuation rules, and spelling patterns.
· Writing samples reflect consistent and accurate application of GPS knowledge.
· Enhanced progression in writing quality is linked explicitly to strengthened GPS knowledge.
· Pupils’ writing shows clear development in complexity, coherence, and technical accuracy over time.
· Teachers use formative assessments to track GPS skill development and adapt teaching accordingly.


	4)
· Improved social and emotional wellbeing among disadvantaged pupils, reflected in increased confidence, resilience, and positive relationships.
· Greater participation in enrichment activities, leading to enhanced cultural capital and broader experiences.
· Positive impact on academic attainment and engagement, narrowing gaps with peers.
· Stronger partnerships with families supporting pupils’ holistic development.

	· Disadvantaged pupils demonstrate improved social and emotional wellbeing, as evidenced by increased confidence, resilience, and positive peer and adult relationships.
· Pupils show greater self-regulation, motivation, and engagement in learning activities.
· Reduction in behavioural incidents and improved attendance linked to wellbeing support.
· increased participation rates of disadvantaged pupils in a broad range of enrichment activities (arts, sports, cultural visits, clubs).
· Enrichment opportunities lead to measurable growth in pupils’ cultural capital, vocabulary, and real-world knowledge.
· Pupils report positive experiences and greater enjoyment of school life.
· Positive correlation between social-emotional wellbeing, enrichment participation, and improved academic outcomes.
· Narrowing of attainment gaps in reading, writing, and mathematics between disadvantaged pupils and their peers.
· Increased pupil engagement and persistence in learning tasks.



	5)
· Disadvantaged pupils demonstrate broader knowledge and vocabulary, narrowing gaps with peers.
· Increased confidence and engagement in learning linked to enriched cultural experiences.
· Positive impact on attainment, particularly in reading comprehension and writing.
· Stronger connections between school, families, and community supporting pupil development.

	· Disadvantaged pupils demonstrate significantly broader knowledge and enriched vocabulary across the curriculum.
· Gaps in vocabulary and background knowledge between disadvantaged pupils and their peers are narrowed, as measured by formative and summative assessments.
· Pupils show increased confidence in class participation, discussions, and independent learning.
· Engagement in learning activities, particularly those linked to enriched cultural experiences (e.g., visits, workshops, arts), is noticeably higher among disadvantaged pupils.
· Positive impact on attainment is evident, especially in reading comprehension and writing outcomes.
· Disadvantaged pupils make accelerated progress in literacy skills, supported by enriched experiences that build cultural capital.
· Stronger, collaborative relationships between school, families, and community organisations are established and maintained.
· Families of disadvantaged pupils are actively engaged in supporting learning and enrichment activities.
· Community partnerships provide sustained access to cultural and educational opportunities for disadvantaged pupils.


	· Pupils with SEN and disadvantaged backgrounds make accelerated progress in core subjects (English and maths), narrowing attainment gaps with peers.
· Pupils demonstrate improved literacy and numeracy skills appropriate to their individual needs and developmental stage.
· Pupils receive high-quality, evidence-informed teaching tailored to their SEN and additional needs.
· Targeted interventions and specialist support effectively address specific learning barriers.
· Pupils benefit from personalised learning plans that are regularly reviewed and adapted.
· Pupils show increased confidence, resilience, and positive engagement in school life.
· Social and emotional difficulties that compound learning challenges are addressed through appropriate pastoral support and therapeutic interventions.
· Pupils develop self-regulation, communication, and social skills enabling better participation in learning.
· Attendance rates for disadvantaged pupils with SEN improve to at least national averages, reducing persistent absence.
· Pupils demonstrate sustained engagement and motivation in learning activities.
· Effective collaboration between school, families, and external agencies supports holistic development and progress.
· Families are actively involved in planning and supporting their child’s learning and wellbeing.
· Pupils are well-prepared for transition to the next phase of education or training, with appropriate support in place.
· Pupils develop skills for independence and lifelong learning.


	· Pupils with SEN and disadvantaged backgrounds make accelerated progress in core subjects (English and maths), narrowing attainment gaps with their peers.
· Pupils demonstrate improved literacy and numeracy skills appropriate to their individual needs and developmental stage.
· Pupils achieve relevant qualifications and are well-prepared for the next stage of education, training, or employment.
· Pupils receive high-quality, evidence-informed teaching tailored to their SEN and additional needs.
· Targeted interventions and specialist support effectively address specific learning barriers.
· Personalised learning plans are in place, regularly reviewed, and adapted to meet evolving needs.
· Pupils show increased confidence, resilience, and positive engagement in school life.
· Social and emotional difficulties that compound learning challenges are addressed through appropriate pastoral support and therapeutic interventions.
· Pupils develop self-regulation, communication, and social skills that enable better participation in learning.
· Attendance rates for disadvantaged pupils with SEN improve to at least national averages, with a reduction in persistent absence.
· Pupils demonstrate sustained motivation and engagement in learning activities.
· Pupils are well-prepared for transition to the next phase of education or training, with appropriate support in place.
· Pupils develop skills for independence and lifelong learning.



	· Many disadvantaged pupils enter KS1 with underdeveloped oral language, vocabulary, phonics, and fine motor skills impacting writing readiness.
· Pupils receive targeted support to develop these foundational skills early, improving readiness for writing tasks.
Transcription Skills (Handwriting and Spelling)
· Pupils develop fluent, legible handwriting and accurate spelling through explicit teaching and extensive practice.
· Persistent errors are addressed promptly through targeted interventions.
· Handwriting is taught systematically beyond phonics lessons, supporting writing fluency and expression.
· Pupils build writing stamina gradually, avoiding cognitive overload by balancing transcription practice with composition.
· Early writing tasks focus on oral composition and sentence construction before extended writing.
· Scaffolding and editing support are used appropriately and gradually withdrawn as pupils gain independence.
· Writing curriculum is coherent and sequenced, integrating transcription, sentence construction, grammar, punctuation, and vocabulary development.
· Pupils have frequent opportunities to write for a range of purposes and audiences.
· Dictation and transcription practice are used judiciously to build automaticity without overloading working memory.
· Disadvantaged pupils make accelerated progress in writing skills, narrowing gaps with peers by the end of KS2.
· Pupils demonstrate confident, coherent, and purposeful writing across genres.

	· Many disadvantaged pupils enter KS1 with underdeveloped oral language, vocabulary, phonics, and fine motor skills, which impact writing readiness.
· Pupils receive targeted early support to develop these foundational skills, improving readiness for writing tasks
· Pupils develop fluent, legible handwriting and accurate spelling through explicit teaching and extensive practice.
· Persistent errors in handwriting and spelling are identified and addressed promptly through targeted interventions.
· Handwriting instruction extends beyond phonics lessons, supporting writing fluency and expression.
· Pupils build writing stamina gradually, avoiding cognitive overload by balancing transcription practice with composition.
· Early writing tasks focus on oral composition and sentence construction before extended writing.
· Scaffolding and editing supports are used appropriately and gradually withdrawn as pupils gain independence.
· The writing curriculum is coherent and sequenced, integrating transcription, sentence construction, grammar, punctuation, and vocabulary development.
· Pupils have frequent opportunities to write for a range of purposes and audiences.
· Dictation and transcription practice are used judiciously to build automaticity without overloading working memory.
· Disadvantaged pupils make accelerated progress in writing skills, narrowing attainment gaps with their peers by the end of KS2.
· Pupils demonstrate confident, coherent, and purposeful writing across genres.



	· Disadvantaged pupils demonstrate increased fluency in mental arithmetic, achieving age-related expectations by the end of KS1 and KS2.
· Pupils develop automaticity in key number facts and calculation methods, freeing cognitive capacity for problem-solving and reasoning.
· Targeted support and systematic practice close gaps in foundational arithmetic skills for disadvantaged pupils.
· Pupils show improved reasoning skills, applying mathematical concepts confidently to solve problems.
· Disadvantaged pupils demonstrate progression in reasoning abilities, moving beyond procedural tasks to deeper conceptual understanding.
· Reasoning tasks are integrated regularly within the curriculum, supporting sustained development.
· The proportion of disadvantaged pupils working at greater depth or higher levels in mathematics increases.
· Higher-achieving disadvantaged pupils receive appropriate challenge and enrichment opportunities to extend their skills.
· Teachers use formative assessment to identify and support potential higher achievers among disadvantaged pupils.
· Pupils with SEND and disadvantaged pupils benefit from explicit, systematic instruction and rehearsal of key mathematical knowledge.
· Teaching approaches balance keeping up with peers and targeted interventions to address gaps promptly.
· Pupils experience a coherent, well-sequenced mathematics curriculum that supports mastery and confidence.


	· Disadvantaged pupils demonstrate increased fluency in mental arithmetic, meeting or exceeding age-related expectations by the end of KS1 and KS2.
· Pupils develop automaticity in key number facts and calculation methods, enabling cognitive capacity to focus on problem-solving and reasoning.
· Targeted support and systematic practice effectively close gaps in foundational arithmetic skills for disadvantaged pupils.
· Pupils show improved reasoning skills, confidently applying mathematical concepts to solve a variety of problems.
· Disadvantaged pupils demonstrate clear progression in reasoning abilities, moving beyond procedural tasks to deeper conceptual understanding.
· Reasoning tasks are regularly integrated into the curriculum, supporting sustained development.
· The proportion of disadvantaged pupils working at greater depth or higher levels in mathematics increases.
· Higher-achieving disadvantaged pupils receive appropriate challenge and enrichment opportunities to extend their mathematical skills.
· Teachers use formative assessment to identify and support potential higher achievers among disadvantaged pupils.
· Pupils with SEND and disadvantaged pupils benefit from explicit, systematic instruction and rehearsal of key mathematical knowledge.
· Teaching approaches balance enabling pupils to keep up with peers and providing targeted interventions to address gaps promptly.
· Pupils experience a coherent, well-sequenced mathematics curriculum that supports mastery, confidence, and inclusion.
· 


	Other 
	To promote cultural literacy through the curriculum and teaching so pupils have the knowledge and skills - to talk with confidence about the subjects they study and the experiences they encounter. 


 






Teaching (for example, CPD, recruitment and retention) Budgeted cost: 

	Activity 
	Evidence that supports this approach 
	Challenge Area addressed 


 
	1)
Implement the Nuffield Early Language Intervention (NELI) in Reception to provide targeted oral language support for disadvantaged pupils.
 Use Wellcomm and Reception Baseline assessments regularly to identify pupils with oral language needs and monitor progress 
Train staff to embed rich, interactive spoken language opportunities across the curriculum, including structured talk, storytelling, and dialogue.
Provide additional oral language sessions for disadvantaged pupils, focusing on vocabulary extension and communication skills.
Implement Early Words Together Early Words Together is a targeted early language intervention designed to improve oral language skills and vocabulary in young children, particularly disadvantaged pupils. It involves structured home visits and group sessions to support parents in developing their child’s language development.

	NELI is an evidence-based programme funded by DfE, shown to accelerate oral language development by up to four months (DfE Best Start in Life; Using Pupil Premium guidance).

Early identification allows timely intervention, reducing long-term attainment gaps (DfE Best Start in Life; OFSTED English Research Review).
Language-rich classrooms promote vocabulary acquisition and oral skills, foundational for literacy (OFSTED Research Review Series: English).
Small-group interventions have a positive impact on oral language development and subsequent reading attainment (EEF Toolkit; Using Pupil Premium guidance).
Offer workshops and resources for parents to support language development at home, including storytelling and conversational activities.
Parental involvement enhances language outcomes and bridges home-school gaps (DfE Best Start in Life; Using Pupil Premium guidance).
Deliver training on dialogic teaching, vocabulary instruction, and oral language development strategies.
Skilled practitioners are critical to effective language teaching and closing the attainment gap (OFSTED Research Review Series: English).
· NELI: Accelerates oral language development by up to four months in Reception pupils.
· Wellcomm & Reception Baseline: Effective tools for early identification and progress monitoring.
· Language-Rich Environments: Promote vocabulary growth and communication skills essential for literacy.
· Small-Group Interventions: Proven to boost oral language and reading outcomes, especially for disadvantaged pupils.
· Parental Engagement: Strengthens home language support, enhancing school-based learning.
· Staff Training: Improves quality of oral language teaching, impacting pupil progress.
· Evaluations of Early Words Together show improved vocabulary, listening, and speaking skills in participating children.
· - Supports the DfE’s goal of narrowing the disadvantage gap early to promote long-term academic success.
· Addresses Root Cause: Improves oral language skills which are foundational for reading and writing success.
· Targets Disadvantaged Pupils Early: Prevents gaps from widening by intervening before formal schooling begins.
· Engages Families: Builds parental capacity to support language development, a key factor in closing attainment gaps.
· Evidence-Informed: Aligns with DfE and EEF recommendations for early intervention and parental involvement.
· Monitors Progress: Uses assessments to track language development and adjust support accordingly.

	 
 


	2)
Systematic Synthetic Phonics Programme





Targeted Tutoring for Disadvantaged Pupils




Use of Diagnostic and Formative Assessments 



Provision of Access to Books and Reading Materials	-


Parental Engagement and Support 







Professional Development for Staff on Reading Instruction
	 - DfE Reading Framework (2023) emphasises the importance of systematic phonics for early reading success.
- English Hubs support schools in selecting and implementing high-quality phonics programmes.
- EEF Teaching and Learning Toolkit shows phonics has a high impact (+5 months progress) for improving reading outcomes.
- EEF Guidance on Tutoring highlights tutoring as an effective approach to accelerate progress, especially for disadvantaged pupils.
- DfE Tutoring in Education Settings guidance provides best practice for planning and delivering tutoring.

DfE Reading Framework advocates ongoing assessment to identify specific reading needs and tailor instruction accordingly.
- OFSTED Research Review Series: English stresses the importance of precise assessment to close attainment gaps.

Research shows access to books at home and school increases reading engagement and vocabulary development (Best Start in Life report).
- EEF highlights reading for pleasure as a key factor in improving reading attainment and motivation.


Using Pupil Premium guidance (DfE, 2025) emphasises involving families to reinforce reading skills beyond school.
- Studies show parental involvement positively impacts reading attainment and attitudes.


OFSTED Research Review Series: English recommends ongoing CPD to improve teaching quality and address specific pupil needs.
- English Hubs provide targeted support and training for staff to enhance phonics and reading teaching.








	A 
B 
C 
E 


 
	 3)
 Explicit and Systematic Teaching of GPS
 
 







Use of Diagnostic Assessments to Identify GPS Gaps

Targeted Small-Group or One-to-One Interventions


Integration of GPS with Phonics and Handwriting Practice



Professional Development for Staff




Professional Development for Staff



Parental Engagement and Home Support CGP books to be used for homework which indicates age realted expectation activities
	 - DfE Reading Framework (2023) highlights the importance of explicit teaching of grammar, punctuation, and spelling within a coherent curriculum.
- OFSTED Research Review Series: English recommends systematic GPS instruction integrated with writing.
- EEF guidance shows that explicit teaching of spelling and grammar can improve writing outcomes (+4 months progress).


- Targeted interventions based on diagnostic assessments are more effective (EEF Guidance Report on Literacy).
- Enables tailored support that addresses specific pupil needs, especially for disadvantaged pupils.

- EEF Promising Programmes highlight the impact of focused interventions on improving spelling and grammar skills.
- Tutoring guidance (DfE, 2025) supports the use of targeted academic support to accelerate progress.
Research shows linking phonics knowledge with spelling and handwriting supports literacy development (DfE Best Start in Life).
- Reinforces connections between oral language, decoding, and written expression

Research shows linking phonics knowledge with spelling and handwriting supports literacy development (DfE Best Start in Life).
- Reinforces connections between oral language, decoding, and written expression
- OFSTED Research Review Series recommends ongoing CPD to improve teacher expertise in GPS instruction.
- English Hubs provide training and resources to support effective literacy teaching.

Using Pupil Premium guidance (DfE, 2025) emphasises involving parents to reinforce spelling and grammar practice at home.

- Parental support correlates with improved literacy outcomes (EEF studies).


	 

	4)
· Targeted social, emotional, and mental health (SEMH) interventions.
· Access to counselling or mentoring programmes.
· Structured support groups focusing on resilience and confidence-building.
· Staff training on trauma-informed practice and restorative approaches.
· Subsidising or fully funding extra-curricular clubs (sports, arts, music).
· Organising educational trips and cultural visits.
· Partnerships with community organisations to broaden experiences.

· High-quality teaching and targeted academic support (tutoring, small group interventions).
· Use of evidence-based phonics and maths programmes.
· Diagnostic assessments to identify and address gaps.
· Deployment of teaching assistants for focused support.



	·  The DfE’s guidance highlights that supporting pupils’ social, emotional, and behavioural needs is a key wider strategy funded by pupil premium, improving wellbeing and readiness to learn.
· Research shows that SEMH support leads to increased confidence, resilience, and better relationships, which are foundational for academic success (DfE, Using Pupil Premium, 2025).
· Studies (Stokes et al., 2015; Kettlewell et al., 2020) demonstrate that inclusive and flexible curricula combined with extracurricular engagement positively affect literacy, numeracy, and executive functioning.
· Subsidising trips and clubs encourages participation among disadvantaged pupils, enhancing cultural capital and broadening horizons (Baars et al., 2018).
· The DfE’s ‘menu of approaches’ recommends evidence-informed teaching and targeted interventions as the most effective use of pupil premium funding.
· Tutoring and early language interventions like NELI have shown to accelerate progress, narrowing attainment gaps (DfE, Using Pupil Premium, 2025).
· Regular communication and engagement with parents/carers.
· Workshops or support sessions to empower families in supporting learning at home.
· Home visits and pastoral support to understand and address barriers.
· Clear information sharing about pupil progress and available support.
· Effective parental engagement is linked with improved pupil outcomes and holistic development.
· The guidance encourages schools to use pupil premium for activities that strengthen family-school partnerships, which supports attendance, behaviour, and achievement.

	A 
B 
C 
E 
F 
G 
H 

	5)
· Implementing a broad and balanced, knowledge-rich curriculum tailored to disadvantaged pupils’ needs.
· Using systematic synthetic phonics programmes validated by DfE to improve early reading skills.
· Targeted language development interventions, such as the Nuffield Early Language Intervention (NELI) in Reception.
· Diagnostic assessments to identify gaps in vocabulary and knowledge, followed by tailored support
· Subsidising participation in extra-curricular activities such as music, sports, arts, and outdoor learning.
· Organising educational visits and cultural trips that broaden pupils’ experiences.
· Providing breakfast clubs and meal provision to remove barriers to participation.
· Encouraging oracy, debating, and philosophy activities to build confidence and communication skills.
· . High-quality teaching focused on mastery and feedback, supported by professional development.
· One-to-one and small group tutoring targeting reading comprehension and writing skills.
· Use of evidence-based reading and writing interventions, including phonics and structured writing programmes.
· Deployment of teaching assistants for structured literacy support.
· Regular communication with families, including workshops and support sessions to empower parents in supporting learning.
· Home visits and pastoral support to understand and address barriers to learning.
· Community partnerships to provide additional enrichment and support.
· Transparent reporting of pupil progress and involvement in strategy development.



	 
· The DfE Reading Framework and English Hubs provide strong guidance on improving reading and language acquisition, especially for disadvantaged pupils.
· NELI has been shown to produce up to four months’ additional progress in oral language skills.
· EEF’s Promising Programmes list supports targeted literacy interventions as effective in raising attainment.
· A knowledge-rich curriculum supports closing vocabulary gaps, which is critical for reading comprehension and writing (DfE, Using Pupil Premium, 2025).
· Research (Stokes et al., 2015; Baars et al., 2018) shows that enriched cultural experiences and extracurricular engagement increase pupil confidence and engagement.
· Extra-curricular activities positively influence executive functioning and social development, which supports learning engagement (Deer, Hastings and Hostinar, 2020).
· Subsidising activities helps disadvantaged pupils access opportunities that build cultural capital (DfE, Using Pupil Premium, 2025).
· The EEF’s tiered approach highlights the importance of high-quality teaching and targeted academic support in closing attainment gaps.
· Tutoring is an effective, well-evidenced strategy to boost disadvantaged pupils’ attainment.
· Professional development ensures consistent, high-quality delivery of literacy teaching (DfE, Using Pupil Premium, 2025).
· Strong family-school partnerships are linked to improved pupil outcomes across academic and wellbeing measures.
· The guidance encourages schools to use pupil premium funding to enhance parental engagement and community links.
· Supporting families helps address non-academic barriers that impact learning readiness and engagement (DfE, Using Pupil Premium, 2025).
· 

	 

	Whole Staff safeguarding – Prevent 
health and safety 
First aid CPD paediatric

Individually targeted CPD  
 
£6,000
	
Increase knowledge – skills to ensure a safe environment is provided


Expected success 
Impact on quality of education, personal development and enhance knowledge and skills, cultural capital. 
	A 
B 
C 
E 
F 
G 
H 

	Mathematics White 
Rose Resources 
 
£5000
	The purchase of Mathematics White Rose resources year Reception – 6 All pupils access workbooks and homework follow up books 
Expected success 
To ensure all children gain a secure and deep understanding of mathematical concepts and application 
	A H 

	Target Tracker 
 
  £1712
	Recording of assessment, groups of children, attendance and context is kept up to date. Enhance planning and assessment. 
 
	 

	
Curriculum Maestro
Purchase 
Effective curriculum planning and resources 
£2250

	Enables contextual curriculum weaving concepts skills and knowledge planning reducing teacher workload.
Pupils receive an exciting curriculum ensuring pupils know more and remember more.
	





Targeted academic support (for example, tutoring, one to one support, structured interventions 
Budgeted cost: £ 103,417- £34,881 = £68,536 
 
	Activity 
	Evidence that supports this approach 
	Challenge Areas addressed 

	KS1 and 2  library enhanced with new non- fiction titles
 Reading books Little Wandle complimentary scheme books 
Increased phonic intervention
 
     £5000 

Turing Maths Hub 
 
First Class at 
Number 
	Phonics National 2024 - 80% 
KS1 reading -       2024 – 67% 
 Re- deployment of Teaching assistants to meet the needs of small group phonic teaching and reading practice 
Parents information giving meetings 
An investment of new books and resources was undertaken to support the EEF research. 
 
Expected success 
Reading: Percentage increase in number of children meeting age related expectations to be close to national average
Yr 2 reading percentage to increase and to be in line with national average. 
Pupils have a high level of understanding – comprehension – vocabulary 
 
 
Maths: A more secure understanding of number to enhance fluency 
	 
A 
B 
C 
E 
F 
G 

	Teaching assistants targeted support small group work and or one to one 
 
£23830 
	· Targeted support given to pupils within and outside of the directed timetable. Teaching assistants are deployed throughout the school for the purposes of phonics, reading handwriting and mathematics support following a structured timetable. 
· Each teaching assistants have targets to meet each year in respect of the pupils they support – times table learning – spelling, academic vocabulary pre - teaching and over teach
Teaching assistants provide a variety of intervention programmes including ELKLAN – Nelli – Mathematics support
Expected success 
For targeted children to make accelerated progress, diminishing the learning gap 
	A 
B 
C 
D 
E 
F 
G 
H 

	Online resources 
 
£2081
	All online resources utilised to enhance the teaching and learning as a whole class / group work and one to one. 
Pupils have the opportunity to access the online learning from home ensuring no disadvantage to online resources received as a general household amenity. 
Expected success 
Online resources have developed expertise in each subjects Greater participation in subject specific hubs – building 
connections enhances provision 
Children successfully accessing learning remotely 
Children taking responsibility for own learning 
Children developing a greater awareness of online safety
	A 
B 
C 
E 
F 
G 
H




	EYFS Resourcing to meet the need of the new EY Curriculum 
 
£2000 
	Over recent years, the majority of children in the reception cohort have achieved a Good Level of Development by the end of the Foundation Stage 2017 – 77% 2018 58% 2019 68%, COVID has had a major factor in the decrease of the GLD level and the phonics achievement 
and this is again the case in 2022, with  53 % achieving GLD.  
These figures reflect the fact that many children join The Cathedral 
School of St Peter and ST John RC with very low levels of development and COVID restrictions 
 
Expected success 
All children achieve a good level of development 
	A 
B 
C 
E 
F 
G 
H 




Wider Strategies (for example, related to attendance, behaviour and wellbeing) 
Budgeted cost: 68,536 - £54,935 = £13,601 

	Support the Nurture and Behaviour of all pupils 
 
HLTA and 
resources 
 
£37,435 
	With the additional increase in Social Service involvement nationally, it is essential that we know our children and can spot triggers which will affect learning. The pupils and parents who are in need to extra support with their health - wellbeing and low self-esteem Early Help is a strength of the school The pastoral lead is highly visible to the whole school community from the opening the morning gate ( accessible to parents who would not generally seek to come into school for help.) – to drop in sessions in the school playground at breaktimes. From timetabled whole class sessions RHSE and mindfulness ( Happy Minds) to Lego therapy with small groups and or one to one sessions. From bereavement therapy – to referrals to CAMHs and Early Help. 
This is not a  comprehensive list of roles and activities the Pastoral Lead undertakes – 
 
Expected success 
School is a sanctuary of wellbeing where all feel safe and happy and know who to turn to when they are not 
	A 
B 
C 
D 
E 
F 
G 
H 

	Pastoral outings and resources – afterschool clubs /Pyramid to work with vulnerable pupils to ensure they can access learning 
 
£1500
	More frequent wellbeing difficulties meaning PP pupils are more likely not to access the curriculum due to the lack of emotional literacy – speech and language causing frustration which impacts on their academic progress. 
Pupils who join school in key stage 2 are closely monitored and strategies are placed to enhance health and wellbeing 
Existing interventions have had a positive impact on wellbeing. Incident of  pupils identified reduce quickly 
 
Expected success 
Further reduction in the percentage of pupil referrals and of the need for pupils to participate in pastoral activities 
	A 
B 
C 
D 
E 
G 

	Attendance resources and monitoring 
 
£1000 
	The attendance lead continues to have a great impact on the attendance and punctuality of vulnerable families. The attendance percentage has risen from 	to 	and the persistent absence has decreased since the last inspection. School continues to place vital importance to attendance and punctuality. All parents and children understand the need for this and are happy to try as hard as they can to have a greater attendance percentage and good punctuality. 
We see attendance as the catalyst to all learning and punctuality as good practice as a characteristic which will see the children 
in good stead for the future including the world of work hence all areas. 
 
Expected success 
All children have an attendance of at least 96% 
	A 
B 
C 
D 
E 
F 
G 
H 

	Lunchtime Support to provide high quality games and activities to engage pupils – TA3 
 
Lunchtime playground buddies – led by the pastoral lead 
£2500
	Healthy living and healthy practices are very much encouraged. Pupils are happy to participate and see the need for a healthy lifestyle. 
The buddies nurture the younger pupils’ social skills through play. 
 
Expected success 
All children become healthier in mind and body due to greater access to healthy choices and activities 
	C E 

	Residential
/education al visits/ out of school competitions Costs 
 
£2000 
	Pupils who are educationally disadvantaged require the firsthand experiences of those who have the cultural capital. 
As EYFS – KS1 and KS2 
The children through their time at The Cathedral School of St Peter and ST John will experience visits to: 
Theatre for plays and concerts Museums 
River walk and pond dipping 
Residentials with outdoor pursuits 
Animal orientated parks 
General local park investigations i.e. Peel and Heaton Park 
Experience journeys on buses- trams- trains 
The seaside 
The countryside 
Forest School Activities 
We encourage Active learning. 
 
Expected success 
Enhance provision and quality of education, children have greater experience of cultural capital outings and remember them – learn more, remember more 
	A 
B 
C 
D 
E 
F 
G 
H 

	Music – Ukuleles 
 
£1200 
	Every child has the right to learn to play an instrument 
	E 




 
	After/before school club resources 
 
£1500 
	All children have the opportunity to access afterschool clubs from Martial Arts to boardgames - From art club to music – 
From sports clubs – Science 
All year 1 – year 6 have the opportunity to attend a morning move session 5 times per week. Gardening club for children yrs 1-6 
 
Expected success 
Children have opportunities to experience a wider range of activities and experiences 
	A B C D E F 
G H 

	CPoms 
 
£800 
	It is essential that all safeguarding and child protection details are recorded in a way that those who need to know are informed – that patterns of behaviour are analysed – that attendance and the possible impact on learning is observed and any outside agency meeting minutes are noted in real time. 
 
Expected success 
Records centralised and Patterns are easily identified for better safeguarding protocols. 
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